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early years has a major impact on their future life chances. A secure, safe and happy childhood is important in its
own right, and it provides the foundation for children to make the most of their abilities and talents as they grow
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Every day
weekly.

There is no such thing as a typical day in Reception!
is different however; there is a routine to our day and certain actithtéfiappen daily or

A typical day in Reception

Independent activities

Each day the children engage in a range of child initiated activities. Child-initiated play
play in which children choose what and how to play and who to play with.
Adult-initiated play 7 play opportunities set up by adults for children to discover.

Focused groups

Each day there wild.l be an opportunity to e
where the adult plans, organises and shows or tells the children what they need to do.
Adult-led play i play opportunities and activities which are organised and led by an adult.

Letters and sounds
Al'l children take part in daily, diffei
(see information sheet)

Guided reading

Guided reading is an instructional approach that involves staff working with a small group of
students who demonstrate similar reading behaviours and can all read similar levels of texts.
The text is at the level that enables the children to read with support.

P.E.
All children take part in two PE lessons a week.

Assembly
All children attend the Head teachers assembly each Monday morning
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Lunch
All children have themportunity to have free school meals.
Lunch starts at 11.30 a.m.

Snack Time

Each child is provided with a piece of fruit, milk or water each morning. This is a
opportunity for the children to develop their social skills and speaking and listemimte
promoting healthy eating




Overview

Year group Autumn Term Spring Term Summer Term
EYFS2
Topic :
Through the Window Once Upon a Time Super Furry Animals
Hook: Visitors/ Buttonsg invitation to Fairy | Visit from Barker(dog)
(to engage exploring classroom and school| Tale Ball
children in the using maps
topic)
Celebration: Christmas Nativity Fairytale Ball Local farm
Trips Library(local) Visitto a Local Farm
Church ballroom/Northwood House | Pet shop
Local visits -local
Visitors: Mrs Praetig, Mr Holland, Mrs Librarian, Doctors
Lewin, Buttons RSPCA,
Mr Groves, Prince Charming parents with different
Nicky (kitchen), School nurse pets,
Mrs Swaffer Presschool children and
School nurse staff
Year 1 staff

School nurse




\etters and S0Ungs

We teach children to recognise the
1 detters and Soundséhas 6 phases.
1 Itis taught daily.
9 Itis taught in differentiated groups.
9 Itis arapid and progressive approach to teaching phonics.

Children need to be able to recognise each
A grapheme (letter shape) and match it to a phoneme (sound).
We use a multi-sensory approach.

1 What they see- grapheme
1 What they hear/ say- phoneme
I What can they do- matching action

The children then need to be able to blend the letters together to read them.
They also need to have an understanding of what the words mean.
In the early stages pictures are vital
9 these help children to both recognise and understand words.
We concentrate on -
A linking sounds and letters, in the order that they occur in words.

A the sound that the letter makes,
outdé a word

6 Soundp-e-@pek 6 d-o-g do

The children then select a picture or object to ensure that the children are
6readi ng fandarema st decodirfy the words (barking at print).

We use alliteration- words which begin with the same sound e.g. ten tall trees
touch two toes, six sizzling sausages

We focus on rhyming words . listening to rhyme-children identify if it rhymes or
suggest a word that does rhyme.

Completing rhyming strings:- cat/ mat/ hat/ sat/ bat/ fat
Once the children can sound out individual letters we then teach them to blend

vowels such as
@i 6 O0eedué {ihgde are I6ng wwel sbunds),

andothertwo @ i gr agrthreedd t r i g& alpehtst er sounds.
@ho6, 6shé, oOthtt, Ongbd , Oe

W I

sat




\eftters and SOUnGs

A ai=praise /tray / a, /cane (split digraph a-e)
Weused to call i split digraph- ohangés the vowebto sound lige its name
A ee=weep/treat
A ighi light /tie / kite (split digraph i-e)
A oa=coat/toe
A uei blue/few /shoe

This can be very confusing for the children, therefore, we teach them the different graphemes. When the
children are reading we help them to decide which one is the correct pronunciation. If a child has a wide
vocabulary they will be able to work this out.

Tricky words

We introducdrickwWordst gét aken from the |ist of High
that we cannot sound out:-
the,
to,
I!
no, go,

he, she, we, me,

be, was

Useful resources :
A Magnetic letters
Sometimes children will have knoedge of letter sounds that does not match their ability to write the
letters.
A Start with a small selection of letters to choose from and then build up the number of letters.
Arrange the letters in an arc shape. 0.\._ sm h ’-”

A White boards- children enjoyusing whiteboards , they can takésks because their writing is not
permanent and if they make anistake it can be rubbed ouwery quickly.

A Plasticine; good for the childwho learn by feeling and making things(kinaesthetic learners).

A Remember when writing letters taise the correct letter formation.




Phase 2
Setl: s,atp
Set2: i,n,m,d
Set3: g,0,¢ck
Set4: ck,e,u,r
Set5: h,b,f, ff, I, 1, ss

Phase 3
Set6: |, v,w,X
Set7: vy,z,2zz,qu
Consonant digraphs: ch, sh, th, ng
Vowel digraphs: ai, ee, igh, oa, oo, ar, or, ur , OW, Ol, ear, air,
ure, er
Tricky words

During Phase 3, the following tricky words (which can't yet be
decoded) are introduced:

T he
1 she
T we
T me
T be
T was
1 you
1 they
q all
T are
1 my
1 her

Phase 4

When children start Phase Four of the Letters and Sounds phonics
programme, they will know a grapheme for each of the 42 phonemes.

They will be able to blend phonemes to read CVC (consonant -vowel -
consonant) words and segment in order to spell them. The main aim of




this phase is to consolidate the children's knowledge an d to help
learn to read and spell words which have adjacent consonants, such
trap, string and milk.

them
as

Tricky words

During Phase 4, the following tricky words (which can't yet be decoded) are
introduced:

7 said
1 have
1 like
1 so
1 do
some
come
were
there
little
one
when
1 out
1 what

= e = oo = =

Phase 5

In Phase Five, children will learn more graphemes and phonemes. For example,
they already know ai as in rain, but now they will be introduced to ay as in day
and a -e as in make.

Tricky words

During Phase 5, the following tricky words (which can't yet be decoded) are
introduced:

1 oh
T their
1 people
1T Mr
1 Mrs
looked
called
asked
could

—a =4 —a =




Phase 6
At this stage children should be able to spell words phonemically although not
always correctly. In Phase Six the main aim is for children to become more

fluent readers and more accurate spellers.




Reading with your Child

Reading should be an enjoyable
experience that your child should look
forward to and want to do again.

How to makereading an enjoyable and

successful experience for you and you

child.

Find a comfortable, quiet place tq
share a book at a time that is
convenient for both of youig
rushing will make it seem like a
chore

Before you look at the text,
encourage your child to talk
about the picturesand tell the
story through the pictures

take this opportunity to look for
words that you feel your child wil
not be able to read

use the picture as a prompt to
ask you child to predict what the
word is, or tell them

When looking at the text

f

= =

DO NOTllow your child to
struggle. This will only put them
off reading.

Encourage them to sound out
words that can be sounded out.
Keep praising your child
Encourage your child to
read/share the book more than
once, theeasier they find it, the
more confident they will
become.

After you have read the book

1
1

encourage children to talk about
the book they have read
discuss other books with the
same type of characters e.g. be
stories, wolf stories

do they know any other sties

by the same author/
illustrator/publisher?

ask them questions about what
they have read

Tell them the meaning of
unknown words

———— - —




What to do if your child is stuck |

A Look at the word Above a” make
A decidewhether you need to tell re ad | n g fu n :

them the wordto keep the flow
of the story, it may be a difficult
or tricky word.

remember
It IS not a test.

If you feel they can read-it
A give prompts:
A {2dzyR GKS ¢2aR
n
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A Look at the pictures fotlues ‘

T

Read around the word and try
to work it out from the rest of
the sentence.

letting children seg/ou read
reading to your child

sharing books

p TS SERNS SR

making the experience I
pleasant. i
|
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Personal, social and emotional development

1 .Self-confidence and self-awareness
Early Learning Goal
Children are confident to try new activities, and say why they like some
activities more than others. They are confident to speak in a familiar
group, will talk about their ideas, and will choose the resources they
need for their chosen activities. Theysay when t hey do
help.
2. Managing feelings and behaviour
Early Learning Goal

| r Children listen attentively in a range of situations. They listen to stories,

0 accurately anticipating key events and respond to what they hear with

/] relevant comments, questions or actions. They give their attention to

what others say and respond appropriately, while engaged in another

| activity.
‘o 3. Making relationships

Early Learning Goal
Children play co-operatively, taking turns with others. They take account
of one anotherés ideas about how
sensi tivity to othersé needs and
B ﬂ"‘r with adults and other children.
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Understanding of the World

1. People and communities
Early Learning Goal
Children talk about past and present events in their own lives and in the lives of
family members. They know that other
things, and are sensitive to this. They know about similarities and differences
between themselves and others, and among families, communities and traditions.

2. The world
Early Learning Goal
Children know about similarities and differences in relation to places, objects,
materials and living things. They talk about the features of their own immediate
environment and how environments might vary from one another. They make
observations of animals and plants and explain why some things occur, and talk
about changes.

3. Technobgy
Early Learning Goal
Children recognise that a range of technology is used in places such as homes
and schools. They select and use technology for particular purposes.
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Communication and Language

1. Listening and attention
Early Learning Goal
| Children listen attentively in a range of situations. They listen to stories, accurately

ol;

guestions or actions. They give their attention to what others say and respond
appropriately, while engaged in another activity.

1. Understanding
Early Learning Goal
Children follow instructions involving
6why 6 q abeu thdir expesiences and in response to stories or events

2. Speaking
| Early Learning Goal
. | Children express themselves effectively

They use past, present and future forms accurately when talking about events that
® have happened or are to happen in the future. They develop their own narratives and
explanations by connecting ideas or events.

anticipating key events and respond to what they hear with relevant comments, ——



